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GCSE English/English Language 
Unit 1 resources 
February 2014 
This pack is designed to help you prepare students for the GCSE Unit 1 examination in GCSE 
English/English Language. 
 
It aims to revise and recap on the skills needed through classroom activities as well as offer 
practical tips using material from past examination series in new ways.  
 

 

How to use this pack: Teacher’s Notes 
 
You can use the activities to help your students revise for particular skills, for particular questions. 
It is designed to help you do this in a number of ways: 
 

• You can use the pack sequentially with a whole class – the activities cover skills for both 
Foundation tier and Higher so provide differentiation and a stepped approach. It is very 
important to remember the Assessment Objectives remain exactly the same for both tiers 

• You can use the activities to target areas of weakness you may have identified following 
your mock examinations. In this sense, you can direct different groups of students to 
different activities 

• You can follow up the work in the pack with a test of your students’ skills via the links to 
Exampro, which offers full examination papers, mark schemes and model marked 
responses from the November 2013 series. (available March 2014) 

 
 
All elements of this pack are downloadable and can be photocopied for your department and 
students.  
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What am I being assessed on in Unit 1? 
 
 
Comprehension skills 
 
Which questions test these skills? 
 
On Foundation tier – Q1b and 2 
On Higher tier – Q1 and 3 
 
Revise your skills 
 
Comprehension skills show that you can read a text and demonstrate your understanding of it.  
You need to show your skills in three key ways: 
 

• Selecting good quotations from the text which will support your ideas 
• Introducing those quotations with crisp, clear sentences which show your ideas in response 

to the question 
• Showing you have really understood what the text means by explaining what has been 

suggested to you by your selected quotations. 
 
A really important skill to develop is to be able to select information from the text which will allow 
you to make some good inferences or interpretations. In other words, to be able to make some 
interesting suggestions which prove you are really engaging with the text and reading deeply to 
understand it.  
 
It’s also a good idea to select material which shows you have read the whole text. 
 
Read the following piece of source material: 
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This student has been thinking about this past question: 
 
What do you learn from the article about the issues of rainfall and flooding in Britain? 
 
They have made the following points in their response, but their supporting quotations are missing. 
Select some appropriate quotations from the article to support the clear sentences they have 
written. Add them into the spaces provided. 
 
From the article I have learned a strange fact that some parts of the UK are actually drier than 
parts of North Africa or the Middle East, 
‘…………………………………………………………………………………………………………………
………………………………………………………………’ 
 
 
I also learn that the North and West of Great Britain are wetter than the South and East, 
‘…………………………………………………………………………………………………………………
…………….……………………………………………………………………………………………………
………………….’ 
 
We discover that flooding is set to get worse especially in the wetter areas of the country, 
‘…………………………………………………………………………………………………………………
……………….…………………………………………………………………………………………………
………………………………’ 
 
The article also tells us that flooding is a big problem brought on by building homes in flood-
endangered areas, 
‘………………………………………………………………………………………………………… 
…………………………………………………………………………………………………………………
………………….’ 
 
A further issue is that some buildings may need to be adapted to cope with the problems of 
flooding, 
‘…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………’ 
 
The next step, once you have shown you can support your ideas with appropriate quotations, is to 
add your own interpretations or suggestions to show that you have really understood what you 
have read.  A very good example would be: 
 
Finally, the article tells us that there are hardly any effective plans in place to solve future problems 
with water, ‘Water companies are taking some measures ….. local councils are finally beginning … 
But we have hardly begun.’ This suggests to me that the problem is difficult to solve and probably 
expensive to solve and the water companies and councils are not willing or able to spend the 
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money they need to. It implies they are not thinking far enough ahead and could end up doing too 
little, too late.  
 
To help you develop these skills for yourself, have a read of this source. 
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In pairs or small groups spend some time discussing what is being suggested to you by the 
quotations from the text collected in the grid below.  What things are implied, but not said outright? 
All of your different interpretations are valuable. Record them in the grid to share with your class.  
 
An example has been done to help you get started.  
 
Quotation from the text 
 

Your suggestions, inferences, interpretations 

‘wonder filling her eyes’ 
 

Suggests she is seeing something amazing – a 
miracle – when in fact it’s just a tap. This also 
implies how much we take clean water for 
granted compared to this child who sees a tap 
as something to be excited and awe-struck by. 
A child in our country is really unlikely to see a 
tap as something miraculous.  
 

‘Someone had put flowers around it.’ 
 

 
 
 
 

‘the yellow water’ 
 

 
 
 
 

‘every drop had to be boiled’ 
 

 
 
 
 

‘not late and tired like she used to be’ 
 

 
 
 
 

‘someone on the other side of the world’ 
 

 
 
 
 

‘Honorin isn’t one girl. She’s many.’ 
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Practise your skills 
 
Now practise the following questions using the skills you have revised: 
 
Tier F: Question 2 
 
What do you understand about Honorin’s feelings from the charity advertisement? (8 marks) 
 
Tier H: Question 1 
 
What do you learn from the article about the issues of rainfall and flooding in Britain?  
 
(8 marks) 
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Test your skills 
 
Foundation 
 
Read Source 1, How Harry almost lost his ears conquering the pole. (ENG1F November 2013 
insert) 
 
1 (b)  What do you understand about the expedition that Prince Harry went on? 

Remember to: 
• show your understanding by using your own words 
• support your ideas with the text.      (4 marks) 

 
Now read Source 2, from Race to the Pole (ENG1F November 2013 insert).  
 
In this extract, Ben Fogle describes the training he and his colleague James went through before 
undertaking a race across Antarctica. 
 
2 What do you understand about the difficulties they faced in training for the race? 

Remember to: 
• show your understanding by explaining in your own words 
• support your ideas with the text.      (8 marks) 

Higher 
 
Read Source 1, Children ‘are being denied sheer joy of the outdoors’ by Oliver Moody. (ENG1H 
November 2013 insert). 
 
1  What do you understand from the article about the issues of children and the outdoors? 

(8 marks) 
 
Now read Source 3, Motorbikes and Pyramids by Ewan McGregor. (ENG1H November 2013 
insert) 
 
3  Explain some of the thoughts and feelings the writer has during his journey to the 

pyramids.          (8 marks) 
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Language skills 
 
Which questions test these skills? 
 
On Foundation tier – Q3 
On Higher tier – Q4 
 
Revise your skills 
 
When you are responding to a text in the exam, you have to make some decisions about which 
parts of the text to write about. Being able to select the language features that are interesting to 
you is particularly important for two reasons: 

• You won’t have time to write about everything in the text 
• Selecting language features that you think are particularly effective means that you are 

going to be able to say interesting things about they ways in which they work. 
 
A really important reading skill to develop is the ability to respond to the text. In your exam, 
‘responding’ can mean noticing three or four aspects of the way the text has been written which 
you think are particularly effective.  
 
Have a read of this piece of source material: 
 
The Sweet Shop 
 
When I had been particularly good – or, as I suspect now, my father had been 

particularly bad – he would drive me to the sweet shop on Coleway Road. On the 

wall behind the counter were row upon row of sweetie jars, their lids so round 

and wide the assistant would barely get her hand around them. There were 

sweets of vermilion and rose, saffron and lemon, and twists of amber and green. 

Pear shapes, lozenges and elegant little comfits, wine gums with ‘port’ and 

‘brandy’ embossed upon them, and black and white humbugs as shiny as a 

marble floor. Some shone emerald and deepest ruby like precious gems, others 

pale and delicate in old-lady shades of violet and lavender. Fairy drops and 

barley sugars, chocolate toffees and midget gems, fruit jellies, glacier fruits and 

sugared almonds, all imprisoned in glass jars so large it took two hands to upend 

their contents into the weighing scales. 

Dazzled and confused, I would ask for the little chocolate buttons covered with 

gritty multi-coloured sugar dots called rainbow drops, or perhaps some 

Parkinson’s fruit thins, which were rather like glacier fruits but with sharper, more 

distinct fl avours. 

Nowhere have I encountered such a nationwide interest in sweets as in Britain. 
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Nowhere have I encountered a newsagents where you have to lean over a 

counter full of chocolate bars to pay for your daily paper. Our soft spot for the 

sweet may well be due to the sense of calm that ensues as the sugar dissolves 

in our mouths. Let an old fashioned sweetie dissolve on your tongue and it is as 

good as turning the pages of a photograph album. 

 
 
Have a look at the following response. This student prepared for the exam by remembering an 
acronym of all the features he thought he needed to find. The acronym he  used was ‘DAFOREST’, 
which in this case stands for: 
 
D Direct address 
A Alliteration 
F Facts 
O Opinions 
R Repetition 
E Emotive Language 
S Statistics 
T Triples 
 
Read the response and think about what effect using this type of acronym has had on the student’s 
ability to respond to the text. 
 
In this text the writer uses direct address. This appeals to the reader as it means they are talking 
directly to us. The writer uses some alliteration in the text such as ‘our soft spot for the sweet’ 
which makes the sound of sweet stand out to the reader and reinforces the word ‘sweet’ which is 
important as the text is all about sweets. There are not many facts but lots of opinions because the 
text is all about his opinions about the sweets and the sweet shop. There is one example of 
repetition in the text which is the word ‘nowhere’. He repeats this to make the idea stand out to the 
reader and makes his point stronger that Britain is where people are more interested in sweets 
than anywhere else. He uses some emotive language like ‘dazzled and confused’. This makes it 
sound like the sweet shop was an amazing place to be. There aren’t any statistics in this text. The 
writer uses lots of listing and triples to make it sound like the shop is full of sweets, like ‘vermilion 
and rose, saffron and lemon, and twists of amber and green’. This makes it seem like the shop is 
full of colours. 
 
What do you think of this response? Discuss, either with a partner or your group: 

• What works well 
• What could be improved 
• Whether this candidate understands the overall point / message of the text 
• Any ideas that could be developed further 
• What band you think this response has achieved and why 
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The most important thing to notice about this response is whether you think the student really 
understands the point and purpose of the text.  When you understand what a text is trying to do, 
you can then make each point about language much more strongly linked to the point and purpose.  
 
Rather than using an acronym, you could approach the task in a different way.  
 
In groups of four, select one member of your group to go and quickly scan the text, which your 
teacher will have at the front of the room. The rest of your group should not look at the text at all at 
this point. Your selected group member has a short period of time (no more than 30 seconds) to 
look at the text. He/she then comes back to your group and quickly makes a note of any language 
features that stood out.  
 
Repeat this activity until all members of your group have looked at the text. You now should have a 
sheet of paper with lots of ideas. It doesn’t matter if lots of you selected the same features. 
 
Now, read the extract ‘The Sweet Shop’ two or three times on your own. As you read, highlight  / 
underline anything you notice which you think is interesting about the way the writer has used 
language.  
 
When you’ve read the text two or three times, you might have several things highlighted / 
underlined. Look back at the list that your group collated. Choose your favourites and insert them 
into the first column of the grid below. One has been done as an example: 
 
Example Technique Effect of Ideas 
‘humbugs as shiny as 
a marble floor’ 

Imagery (simile) Sense of decadence and expense – marble an 
expensive floor covering. Adds to idea of richness 
given through ‘emerald and ruby’, as if the sweet 
shop is a place of richness and preciousness. 

   
   
   
   
 
The benefit of this approach is that as each text is different, you never know what you are going to 
get in the exam. Learning some strategies to help you to select three or four language features that 
you think are interesting means that you will then have something interesting to say about the ways 
in which they are effective.  
 
Question 4 on Higher Tier asks you to compare the ways in which language is used for effect in 
two texts. As you have already seen, it is really important to get a clear understanding of the point 
and purpose of the text so that your comments on language are clearly linked to the writer’s 
purpose. 
 
Read ‘A Ticking Time Bomb’ two or three times and highlight / underline anything that you notice 
about the ways in which language has been used. As you do this, think about what you are 
noticing that might be similar or different to ‘A Sweet Shop’.  
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Either on your own or in your group, make a list of five comparative statements about the point and 
purpose of both texts. Think about: 

• Who the audience might be for both texts 
• What the purpose of both texts might be 
• What the subject of both texts is; what they both have in common 
• What the main differences are between the two texts. 

 
Now that you have looked at the connections between both texts, write a short paragraph using the 
‘both / however’ technique. This technique enables you to quickly link the two texts together, 
thinking carefully about writers’ point and purpose, and establish the connections and contrasts 
between them.  
 
The following example is the first paragraph of a response to Question 4. Notice how the student 
has used the ‘both / however’ technique to start their response.  
 
Both of these texts are about food. Both are about food that could be described as ‘junk food’ as 
one is about sweets and another is about fast food. However, one of them is praising sugary food 
and talking about it in a very positive way, and the other one is very critical about the health risks 
attached to junk food. Although both texts are about sugary food, one is a descriptive piece about 
how sweets are a treat and something to enjoy, whereas the other one is about the health risks of 
a junk food diet. 
 
Put both texts on the desk in front of you so you can see them at the same time. Using the grid 
below, respond as quickly as you can to the following questions: 
 
Which text… The Sweet 

Shop 
A Ticking 
Time Bomb 

Uses direct address?   
Uses language to appeal to a younger audience?   
Uses adjectives to describe?   
Uses slang / colloquialisms?   
Uses puns?   
Uses lists / triples?   
Uses facts / statistics?   
Uses exaggeration / hyperbole?   
Uses emotive language?   
 
Now you have established the point / purpose of the two texts and have made some links between 
them, you can start to think about comparing the ways language has been used for effect in both 
texts.  Remember that you won’t have time to write about everything! You need to decide 
which language features you are going to focus on.   
 
Our student decided to focus on three things: 
 

1. Emotive language 
2. Lists / triples 
3. Descriptive language 
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Here is their second paragraph. As you read, notice how they are linking back to the point / 
purpose as they compare the ways emotive language has been used in both texts. 
 
Emotive language has been used in both texts but for different reasons and different effects. Nigel 
Slater uses the word ‘sweetie’ twice in this extract, which reminds us that he is talking about a 
childhood memory. However, the word ‘sweetie’ also makes the reader think about when they were 
a child, and reminds us of those times when we had special treats and were rewarded with a trip to 
the ‘sweet shop’. He uses language deliberately to create a sense of excitement and innocence, 
and to engage the senses in a very descriptive passage. In contrast, emotive language in ‘A ticking 
time bomb’ is being used to warn of the dangers of junk food. Words such as ‘dangerously’, 
‘severe’, and ‘disease’ create the opposite effect of fear and threat, designed to warn the reader of 
the medical concerns attached to eating too much sugar.  
 
Choose one more language feature which appears in both texts. Write your own paragraph like the 
one above, comparing and contrasting the ways the feature has been used and the ways it links to 
the point / purpose of each text. 
 
 
Practise your skills 
 
Now practise the following questions using the skills you have revised: 
 

Tier F Question 3 

How does the writer use language features in ‘The Sweet Shop’? 

Remember to: 

• give some examples of language features  
• explain the effects.       (12 marks)  

Tier H Question 4 
 
Compare the ways in which language is used for effect in ‘The Sweet Shop’ and ‘A Ticking Time 
Bomb’. Give some examples and analyse the effects.    (16 marks) 
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Test your skills 
 
Foundation 
 
Now read Source 3, The Sweet Shop. (ENG1F November 2012 insert). Here Nigel Slater writes 
about visiting a sweet shop as a boy. 
 
3  How does the writer use language features in the extract? 

Remember to: 
• give some examples of language features 
• explain the effects.        (12 marks) 

 
Now read Source 2, Mogadishu Mothers Get a Hand in Fight to Keep Kids Nourished on the World 
Food Programme website. (ENG1F November 2012 insert) 
 
2  Explain what you learn about feeding children in Mogadishu. 

Remember to: 
• show your understanding by explaining in your own words 
• support your ideas using the text.      (8 marks) 

 
Higher 
 
Now you need to refer to Source 3, War-time Homes, (ENG1H November 2012 insert) and either 
Source 1 or Source 2. You are 
going to compare two texts, one of which you have chosen. 
 
4  Compare the ways in which language is used for effect in the two texts. 

Give some examples and analyse the effects.     (16 marks) 
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Presentational and Structural skills 
 
Which questions test these skills? 
 
On Foundation tier – Q4 
On Higher tier – Q2 
 
Revise your skills 
 
When you look at a text that has any kind of visual element, you have to consider why it is there 
and what is its importance. It has clearly been chosen and included for a reason. It adds to the 
whole meaning, but in what ways? In ‘reading’ the visual elements of a text, we are able to 
understand its meaning more deeply. So in discussing the presentation of a text, it is not enough to 
simply list or describe what is there, we have to question why it is there and think about what it is 
adding to meaning. 
 
When discussing the visual elements of a text you have to ask the questions and then answer 
them. You have to employ some detective skills and imagine you are looking through a zoom lens 
of a camera. Focussing in on specific details will always help you to do better than trying to write 
about everything and being too general.  
 
Have a read and a close look at this piece of source material. 
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Now you are familiar with the news story have a look at this student response: 
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Source 1 uses an online banner heading from the newspaper, which is very recognisable. It has a 
headline in a black, bold font, which is there to attract the attention of the reader. It also has a 
colour photograph. This is there to engage the reader and make them want to read the story. 
Source 3 however ….. 
 
What the student has said here could actually apply to any Source 1. 
 
See what happens when you look at key elements of the source through a ‘zoom lens’. 
 
In pairs or small groups, look again at the photograph on this source. Play detective and note down 
your responses to these questions. 
 

• Where is Johnny Depp positioned in the photograph? 
• Why is he dressed as he is? 
• What is strange about this? 
• What is he holding? Why is it important? 
• What about the other grown ups in the picture? Who might they be? What is interesting 

about the expressions on their faces? 
• Who is the little girl? Why is she not dressed as a pirate? What do you think she is feeling 

by looking at her face? 
• What is unusual about the background of the photograph? Is there a contrast between the 

grown ups in the photograph and the setting? 
 
Now look at the headline.  
Play word association and jot down the first thing you think of when you see the following words 
and phrases in the headline? 
 

• Johnny Depp 
• Jack Sparrow 
• mutiny 
• primary school 
• surprise visit 
• girl, 9 

 
Look together at all of your notes and ideas. Work together to organise a three minute presentation 
of all of your ideas about the picture from this article and the headline.  
 
Share these back to your class. 
 
Evaluate how much better the student response could have been by including some of your ideas. 
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Now read and look closely at this photograph. 
 
 

 
 
In your pairs or small groups, spend two to three minutes discussing and jotting down everything 
this photograph makes you think of or imagine. Record your ideas on a mindmap on a large sheet 
of paper. 
 
 

Slimezilla! Monster jellyfish armada 
Threatens divers and nuclear plants 
Richard Lloyd Parry in Tokyo 
 
Now play word association for five more minutes and jot down everything you can that you think of 
when you consider these words. What do they mean to you? Add these ideas to your group 
mindmap 
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• Monster 
• Armada 
• Threatens 
• Slimezilla! 

 
 
They poison fish, sting humans and even attack nuclear power stations. They are 6ft wide, up to 
200 kg in weight, pink, slimy and repellent. They sound like rubber monsters from a Godzilla film 
but they inflict real misery on Asian fishermen. 
They are Nomura’s jellyfish, an authentic horror of the deep about to launch their latest assault on 
a helpless Japan. An armada of the behemoths is gathering in the Yellow Sea off China. 
“The arrival is inevitable,” Professor Shinichi Ue, a jellyfish authority said. “A huge jellyfish typhoon 
will hit the country.” 
It was in 2005 that fishermen chasing anchovies, salmon and yellowtail began finding huge 
numbers of the jellyfish in their nets. When the jellyfish grow larger than a metre in diameter, half a 
dozen can destroy a fishing net. The fish caught alongside them were poisoned and be-slimed and 
rendered un-saleable. 
Even some of the many nuclear power plants along the Japan Sea coast found that the jellyfish got 
sucked into the pumps taking in sea-water to cool their reactors. 
No one is sure about the reasons for the slimy plague. One theory is that global warming is heating 
up the sea-water and encouraging breeding. 
Enterprising Japanese are making the most of the situation. Fishermen have devised ways of 
keeping the jellyfish out of their nets with sharp wires. 
Most bizarrely, a company called Tango Jersey Dairy sells vanilla and jellyfish ice-cream. It is 
described as “slightly chewy”. 
© The Times 07 2009 
 
 
Now look carefully at these quotations from the text. Which quotation would clearly link and support 
an idea or ideas on your group mindmap? Add the quotations to your group mindmap in the 
appropriate places. 
 

• ‘They are 6ft wide, up to 200kg in weight,’ 
• ‘like rubber monsters from a Godzilla film’ 
• ‘an authentic horror of the deep’ 
• ‘An armada of the behemoths is gathering’ 
• ‘huge numbers ‘ 
• ‘the jellyfish got sucked into the pumps taking in sea water to cool their reactors’ 
• ‘slimy plague’ 

 
Now choose two of your ideas about the picture. Write up your ideas using the linking quotations 
from the text to show how the image adds to the meaning of the text. 
 
Choose two of your ideas about the headline. Write up your ideas using the linking quotations from 
the text to show how the headline adds to the meaning of the text.  
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Practise your skills 
 
Tier F: Question 4 skills practice 
 
Look again at ‘Help us Mutiny’ and ‘Slimezilla!’. Practise your Question 4 skills by comparing how 
both sources use photographs and headlines for effect. 
 
Tier H: Question 2 skills practice 
 
Choose either ‘Help us Mutiny’ or ‘Slimezilla!’ 
 
Explain how the headline and picture are effective and how they link to the text.  
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Test your skills 
 
Foundation 
 
4  Now look again at Source 1 and Source 3. Compare the way that they each use 

presentational features for effect. 
Remember to: 

• write about the way the sources are presented 
• explain the effect of the presentational features 
• compare the way they look.       (12 marks) 

 
Higher 
 
Now read Source 2, Forget the X Factor... Mongolia’s got talons. (ENG1H November 2013 insert). 
 
2  Explain how the headline and picture, with caption, are effective and how they link to 

the text.          (8 marks) 
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Writing skills 
 
Which questions test these skills? 
 
On both Foundation tier and Higher tier: 
 
Q5 tests the skills of writing to inform, explain and describe in a concise response 
Q6 tests the skills of writing to argue or persuade in a developed response 
 
 
Revise your skills 
 
Your teacher is now going to work through a powerpoint presentation of key reminders with you. 
Aim to listen carefully and take notes of all of the advice on the handouts provided.  
 
 Unit 1 resources - Powerpoint presentation 
 
The technical workshop: Sentences and demarcation 
 
 ‘What is a sentence?’ 
Lots of people might think this question has a simple answer; ‘it’s a line of writing that starts with a 
capital letter and ends with a full stop, an exclamation mark or a question mark’. This is partly true, 
but actually what is being described here is sentence demarcation – showing where the sentence 
starts and where it ends.  
 
A sentence has to make sense on its own; it is usually described as a complete unit of thought that 
can stand independently. In order to make sense on its own, a sentence needs to contain a subject 
and a verb but also make some kind of meaning all by itself. 
 
See if you can sort the following list into which could be sentences and which could not. 
 
Example Sentence Not a sentence 
the car park   
reaching for his pocket   
clouds of smoke danced in the moonlight   
it was raining   
three uniformed figures lingered   
the automatic doors glided open   
huddled together near the doors as if for safety   
outside the main doors   
a tall security guard took out a cigarette and lit it   
 
Read the following piece of student work.  They have used the ideas from the table to complete a 
paragraph of descriptive writing. See if you can work out where to demarcate the sentences:  
 
It was seven fifteen am the immense Merry Hill Shopping Centre was virtually deserted the car 
park stretched out on all sides it was like a vast treeless plain it was empty except for five cars they 

http://store.aqa.org.uk/presentation/EJ_GCSE-English-resources-presentation-v1.1.pptx
AAllbright
Underline
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were huddled together near the doors as if for safety outside the main doors were three uniformed 
guards they lingered there one tall guard reached for his pocket he took out a cigarette and lit it 
clouds of smoke danced in the lamplight the automatic doors glided open silently 
 
One of the ways you can improve your writing is to use a variety of different types of sentence in 
order to make your writing much more interesting.  Read the paragraph below, which has now 
been demarcated into sentences, and think about: 
 

• what works well 
• whether the student has used any sentence variety 
• what could be improved in order to make the paragraph much more interesting 

 
It was seven fifteen am. The immense Merry Hill Shopping Centre was virtually deserted. The car 
park stretched out on all sides. It was like a vast treeless plain. It was empty except for five cars. 
They were huddled together near the doors as if for safety. Outside the main doors were three 
uniformed guards. They lingered there. One tall guard reached for his pocket. He took out a 
cigarette and lit it. Clouds of smoke danced in the lamplight. The automatic doors glided open 
silently. 
 
If you stick to simple sentences, your writing ends up sounding rather dull and boring. It’s important 
to use a variety of sentence structures deliberately and consciously in order to create interest and 
impact. This is where compound and complex sentences can be useful. 
 
The following sentence has got lots of potential to be much more interesting: 
 
The figure emerged noiselessly into the merciless rain from the dark blanket of trees.  
 
See if you can change the order of the words in the sentence in order to make it much more 
interesting.  
 
Did you think about…? 
From the dark blanket of trees, the figure emerged noiselessly into the merciless rain. 
Into the merciless rain, from the dark blanket of trees, the figure emerged noiselessly. 
Noiselessly, from the dark blanket of trees, the figure emerged into the merciless rain. 
 
This is where commas are helpful. Notice how they are being used to demarcate clauses within the 
sentence. 
 
See if you can put the following list of sentences and clauses together to complete an improved 
version of the piece of descriptive writing. 
 
The immense Merry Hill Shopping Centre was virtually deserted. 
which stretched out on all sides like a vast treeless plain, 
The car park 
Reaching for his pocket 
clouds of smoke danced in the lamplight. 
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7.15 am. 
was empty except for five cars, 
huddled together near the doors as if for safety. 
Outside the main doors, 
three uniformed figures lingered. 
a tall security guard took out a cigarette and lit it; 
Silently, the automatic doors glided open. 
 
This is the final draft of the student’s paragraph. Does it: 
Use a variety of sentence types? 
Use a variety of punctuation? 
 
What would you add or change in order to make this piece of writing even more effective? 
 
7.15 am. The immense Merry Hill Shopping Centre was virtually deserted. The car park, which 
stretched out on all sides like a vast treeless plain, was empty except for five cars, huddled 
together near the doors as if for safety.  Outside the main doors, three uniformed guards lingered. 
Reaching for his pocket, a tall security guard took out a cigarette and lit it; clouds of smoke danced 
in the lamplight. Silently, the automatic doors glided open. 
 
 
Spelling 
 
Many people worry about their spelling, or comment that they cannot spell. Very often, there are 
good reasons for this and one of them might just be to do with our language itself! 
 
English is a great big patchwork quilt of a language, made up of elements of lots of world language 
and ancient languages. In that sense, it is often very illogical and has some very confusing spelling 
patterns.  
 
At this point when you are revising for your exam, it is better to be adventurous in your vocabulary 
choices than to restrict yourself in the area for fear of getting spellings wrong.  
 

• Aim to get the basics right first. 
 

• Double check that you feel secure about these words which cause common errors.  
 

• It’s good to find a little way of helping you remember each one. Find a way that works for 
you: a little rhyme, something visual to help you remember it or a symbol.  

 
For example:  
 
My common errors How can I remember them 
Their/there/they’re ‘Their’ means belonging to them. Look for the ‘I’ 

in ‘their’ to help you remember that it’s about 
people! 
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‘There’ is a word about a place. If you can use 
the word ‘here’ in your sentence instead of it, 
there is the one to use. 
‘They’re’ has an apostrophe in it, so that means 
a letter is missed out. What is missed out? ‘a’. 
This stands for ‘they are’. I can only use this 
where that fits.  

To/too/two ‘To’ is about direction – you go ‘to’ a place. 
There is only one ‘o’ here – like a little compass. 
‘Too’ means the same is also. There is one ‘o’ 
here and ‘also’ another ‘o’. 
‘Two’ means the number 2. The zig zag of the 
‘w’ has two/2 points. 

 
Work in pairs or small groups in your classroom to devise some fun ways to remember these basic 
spellings – you could use symbols, rhymes, flashcards, images. You could even make a 
powerpoint slide showing how to remember each spelling in your cluster. Each group or pair 
should take one cluster. Share back all of your ideas. 
 
Use a dictionary and check with your teacher to ensure you have got the right definitions.  
 

• Threw/through 
• Were/we’re/where 
• Weather/whether 
• Your/you’re 
• Have/of 
• Quiet/quite 
• Passed/past 
• No/know 
• Knew/new 
• Hear/here 
• affect/effect 
• loose/lose 

 
Keep a vocabulary diary 
 
When we were in primary school we often kept ‘word books’ where our teacher would write down 
difficult spellings for us as we needed them.  
 
What is your favourite word? As a whole class, gather together on the whiteboard a collection of 
everyone’s favourite words with the correct spellings.  
 
On the run up to the examination, keep a small notebook or file and make a collection of more 
ambitious words that you like the sound of, where you have checked the correct spelling first: 
 

• Keep them in a logical order and keep glancing at them and checking them.  
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• You could keep this vocabulary collection on your phone or tablet and check it whenever 

you check your emails or texts. 
 

• Add to your collection whenever you hear an interesting word, or one that just surprises you 
in a song, on an advert, in a book or magazine you are reading. 

 
• Always note the correct spelling – easily done by using an online dictionary if you have 

internet access on your phone or tablet.  
 
Doing this will help you build and absorb a collection of vocabulary to have at your fingertips in the 
exam, that you will also feel more confident about using and spelling.  
Also, try these two websites for specific help with spelling in a fun way that you can do anytime. 
 
https://learnenglishteens.britishcouncil.org/skills  
 
http://www.spellingcity.com 
 
Or this website which can help young adult learners improve all aspects of the English work.  
 
http://www.bbc.co.uk/skillswise/english 
 
 
  

https://learnenglishteens.britishcouncil.org/skills
http://www.spellingcity.com/
http://www.bbc.co.uk/skillswise/english
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Test your skills 
 
Foundation 
 
5  Write a short article, for your college magazine or blog, describing what you love or 

hate about winter. 
Remember to: 

• write an article 
• use language to describe. 

Try to write approximately one page.       (16 
marks) 
 
6  A competition has been launched to find a team of brave young people to complete an 

expedition to the North Pole. Write a letter to the organisers persuading them that 
you should be on the team. 
Remember to: 

• write a letter 
• use language to persuade. 

Try to write approximately two pages.       (24 
marks) 
 
Higher 
 
5  Your local newspaper is to feature the topic ‘Being Outdoors.’ 

Write a short article for the paper which describes your experience of the outdoors and 
explains the benefits the outdoors can have for you.     (16 

marks) 
 
6  It is a big concern in modern society that so many people spend their work and leisure time 

indoors, surrounded by screens, artificial light and heat. 
Write a magazine article persuading people of the benefits of spending more time in natural 
environments.  

(24 marks) 
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Children ‘are being denied sheer joy of the outdoors’
Oliver Moody

Children are out of touch with nature and need more freedom from 
health and safety for the sake of their well-being, the head of the 
National Trust, Dame Fiona Reynolds, has told The Times.
Dame Fiona is calling for schools to “take the initiative” and change 
the way they teach children, with a block of time spent in the 
outdoors every week.
Dame Fiona said that dependence on the computer and anxious 
parents obsessed with their children’s safety were keeping young 
people shut up indoors more than ever before, with “worrying” consequences for their health.  
“Children are missing out on the sheer joy and physical and mental well-being of being able to play 
outside and experience nature in all its messiness,” she said.
The creep of urban sprawl had destroyed many places where children could once play safely, she 
said.  “When I was a child, we used to play in spaces which have now all been built on.  There isn’t 
that slightly tatty countryside at the edge of a town which you can go off and explore.”
The National Trust, which represents nearly four million members, believes that the cloistered 
upbringing of many children could be harmful.  It says there is evidence that keeping children 
indoors gives them weaker immune systems, and that fi gures show children are three times more 
likely to injure themselves by falling out of bed than by falling out of a tree.
But Dame Fiona said it was also bad for their happiness.  “We did a lot of interviews with people 
about their childhood memories and the things that made them happy, and actually it’s amazing 
how often they are associated with some kind of outdoors experience — taking a boat out on a 
lake, or rock-pool fi shing on holiday, or something like that,” she said.  “But for many, many 
people those experiences just aren’t there.  Young people today in some of our interviews said, ‘Oh, 
I don’t go to the countryside’.  They were almost frightened of the experience.  They certainly have 
no idea where to go or why they would want to go.”
Children needed to take risks, and it was wrong to apply health and safety culture to the 
countryside as though it were like the city, she said.  “It’s a matter of knowing where the risks are, 
but not trying to wipe them away.”  
The National Trust also says that unpaid outdoor work helps young people who are seeking a job.  
Dame Fiona said that work experience with the Trust helped young adults. “What gives people 
dignity is purpose, a sense of focused energy where you can see what you’re achieving.”

© The Times 03/2012

Source 1

News  |  Opinion  |  Business  |  Money  |  Sports  |  Life  |  Arts  |  Puzzles  |  Papers  |                    Tuesday, February 1  |  London  |  Max 7c|  ▪ ▬▪ ▬
▪ ▬

  |  ●RSS

Child Health
THE TIMES



3

INSERT TO Nov13/ENG1H

3

Source 2

Forget the X Factor... Mongolia’s got talons

Tucking in: A golden eagle grabs a bite in the far west of Mongolia

It’s sometimes worth remembering that not everyone in the world regards entertainment as watching 
talent contests on television.  In Mongolia, they are awfully proud of showing off their golden eagles.  
The huge birds, which can have a wingspan of more than 2.5 m and claw-like talons to tear at their 
prey, go on display at the Eagle Festival.

The annual event promotes the preservation of the eagles and helps maintain the culture of the ethnic 
Kazakh minority.  In one challenge, a bird is perched on a mountainside as its master gallops off on a 
horse.  When the eagle is called, it must land on the owner’s outstretched arm.  Points are awarded for 
the speed and agility of the bird.

Hunting with golden eagles is an integral part of Kazakh culture.  Chronicles from the 
13th century record Kublai Khan’s outings with 5,000 falconers.

Known as the ‘King of the Birds’, golden eagles are at the top of their particular food chain and the 
predators rarely find themselves as the prey.  The dark golden-brown plumage on their heads and 
necks gave them their name and with their impressive wingspans they can hover in the sky for hours 
while eyeing up their next meal.

The golden eagles’ extra keen eyesight means they can catch a glimpse of their ground prey such as 
rabbits, marmots and squirrels from miles away.  And when they spot something that takes their fancy, 
they can fly at speeds of up to 150 miles per hour when diving to catch it.  Meaning not much stands a 
chance once this eagle-eyed beast has its sights set on the prize.

© Metro
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Motorbikes and Pyramids
Ewan McGregor and Charley Boorman are making a TV film about riding their motorbikes 
from Scotland to South Africa.  Here they are in Egypt but are behind schedule.

Charley was on my outside and I rode with one hand on the bars and one in my lap; the 
asphalt true and grippy.  For a while it seemed the land was greener, farming country 
perhaps, but before we knew it there was the sand again – the rubble, piles of rock 
littered across the horizon.

I’d been in a very bad mood and it was only just beginning to ease.  I wasn’t quite sure 
how our planning had gone so awry; it hadn’t been like this when we rode round the 
world.  I don’t remember this level of tension either; we’d had our moments but this time 
we seemed to go from one petty squabble to another.

Giza came up quicker than I expected, so preoccupied was I with my thoughts.  All at 
once the driving worsened, the cars came thick and fast and we were on the outskirts of 
the town.  Cars were hooting, kids yelling from donkey carts and bicycles.

And then there they were.  Just a glimpse to begin with, they seemed to grow up from the 
middle of the town itself.  It took a moment to dawn: the pyramids. My God, I’d ridden my 
motorbike all the way to the great pyramids of Egypt.

Excitement gripped me.  We funnelled into traffic; the buildings stained a dirty yellow; 
apartments, stalls, people everywhere peering at us and waving.  We came to a 
checkpoint and stopped.  It was early evening, the sun just beginning to set.

People wandered over to look at the bikes; mine was hot and sounded pretty gnarly. 
I switched the engine off.

‘Hey, Ewan,’ Charley said, ‘there’s a golf course over there.  Imagine having a round 
of golf with the pyramids as your backdrop.’  I could hear the enthusiasm in his voice. 
Suddenly all the tension seemed to lift.  There’s nothing like witnessing one of the great 
wonders of the world if you want to put your troubles into perspective.

Moments later we were moving up to a chequered barrier and the pyramids were right 
ahead of us and not quite as deep in the town as I’d thought.  The road was wide and 
dusty; it snaked a few hundred yards to where the massive stone structures dominated 
the skyline.  As I passed his truck, Ramy, our fixer, was standing there in his Indiana 
Jones hat.

‘All yours,’ he called.

Initially I didn’t understand what he meant.  Then I realised – the area was closed off for 
the evening, and we were the only visitors.  I couldn’t believe it.  Not only had I ridden my 
bike to the pyramids, now we had them to ourselves.  Two colossal structures, they lifted 
from the desert with Cairo on one side and an ancient expanse of nothingness on the 
other.  I was speechless, standing on the foot-pegs of my bike as if in homage.

Ewan McGregor
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Street Life
Journalist Sophie Haydock spent a night on the streets in aid of the homeless charity 
Simon on the Streets

After a night sleeping rough in a cardboard box, 
I considered myself lucky.  The absolutely worst 
part about the experience was fi nding out, after 
the rain came down heavily at 4.30 am, that 
soggy cardboard does not make a good duvet.  
But compared with all the things that threaten 
to disturb a homeless sleeper in the night – 
rats, thugs, police offi cers moving you on, other 
homeless people stealing your blankets – a 
downpour was the most bearable.
   What’s more the night had been mild.  As I 
bedded down in the early hours, I was grateful 
for my sheltered spot under a leafy tree at the 
back of the parish church in Leeds city centre. 
It seemed safe compared with a darkened alley 
or fi re escape: typical destinations for genuinely 
homeless people in any city in the UK.
   I was one of 50 people who had volunteered 
to take part in a sponsored sleep-out in 
September for Leeds-based homeless charity 
Simon on the Streets.  It helps rough sleepers 
with an outreach-based service that provides a 
soup run, breakfast club, a peer support group 
and an intensive programme for people who 
are diffi cult to reach or who have slipped 
through the net.
   Simon on the Streets organised the sleep-out 
to raise awareness about homelessness in 
Leeds.  Its director, Clive Sandle, puts the 
number of homeless people they deal with on a 
regular basis at between 50 and 100 but adds 
that the accurate number of rough sleepers in 

any city can “never properly be known”.
 It costs Simon on the Streets in the region 
of £2,000 a year to provide intensive support to 
one homeless person.  The sleep-out raised 
£6,500.
   The night began at 10 pm.  We gathered in 
Leeds City Square, and were taken on a walk 
around the city centre.  Clive pointed out rough-
sleeping hotspots.  One was where Simon on 
the Streets used to hold a soup run close to the 
city’s shopping hub.  But the soup run was 
forced to stop after local residents complained 
to the council, having spent weeks making their 
feelings known directly by throwing fruit out of 
their windows.
   After the hour-long walk we settled at the 
church for the night with a polystyrene cup of 
hot vegetable soup from a soup kitchen.  Then 
we were left to our own devices. 
   The lowest point of the night was the early 
morning rain.  However, despite the discomfort, 
my experience was but one night under soggy 
cardboard.  We were all very aware that it was 
still a million miles removed from the genuine 
experience of people who have no other place 
to go but the streets.

About us   About our vendors   Media Centre   Contact us   Advertise SEARCH ►

A weekly magazine. Vendors are working not begging.
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Homes and crops wrecked, but relief sweeps 
Queensland in Yasi’s wake
Adam Gabbatt 

People in the Australian state of Queensland woke up with a collective sense of relief yesterday after 
emerging from the path of cyclone Yasi with no deaths reported, although the cost of damage is 
thought to be about A$3.5bn (£2.2bn).

The state’s premier, Anna Bligh, said several thousand people would be temporarily homeless 
after the cyclone, which damaged several small towns and valuable banana and sugarcane crops. 

The tropical storm saw winds of up to 170 mph and tidal surges that sent waves crashing deep into 
coastal communities.  Officials said lives were saved because after days of dire warnings, people 
heeded advice to flee to evacuation centres or batten down the hatches at home.
 “It was really terrifying, but we were safe,” resident Barbara Kendall said.  She spent a sleepless 
night in a basement car park with her husband and four cats after evacuating their coastal home.  “It’s 
a terrifying sound.  All I could hear was the screeching of the wind.”

Hundreds of houses were destroyed or seriously damaged and many would be barely habitable 
until the wreckage was cleared, officials said.  Piles of drenched mattresses, sodden personal 
effects, shattered glass and twisted metal lay strewn across lawns in the hardest hit towns.

It was a terrifying night for thousands but for one family it was a miraculous one.  A girl was born at 
a Cairns evacuation centre just before dawn, with the help of a British midwife.
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War-time Homes

During the Second World War, Michael Caine and his brother Stanley, like other children, were moved 
out of London to live with families in safer parts of the country.  

Stanley was sent to live with a district nurse and I was taken in by a couple who were just plain cruel. 
My mother couldn’t come to visit straight away because the Germans were bombing the railway lines. 
When she eventually managed to get down she found me covered in sores and starving.  There was 
an allowance to cover the costs of taking in evacuees and my hosts were out to keep as much of it as 
possible; I’d been living on a tin of pilchards once a day.  Even worse, they used to go away for the 
weekend and leave me locked in the cupboard under the stairs.  I’ve never forgotten sitting hunched 
in the dark, crying for my mum and not knowing if anyone would ever come to get me out; time had 
ceased to have any meaning. That experience was so traumatic that it has left me with a lifelong 
fear of small, enclosed spaces and a burning hatred of any cruelty to children; all my charity work is 
aimed at children’s charities, particularly the NSPCC.  Anyway, back then I decided I’d rather risk 
the bombing than be locked up in a cupboard again.  Happily, my mother agreed and took Stanley 
and me straight back to London, determined not to be parted from us again.
By now the Blitz on London was happening in earnest.  The bombs got closer and closer and my 
mother had had enough.  My father was called up to serve in the Royal Artillery and she took us to 
North Runcton in Norfolk, on the east coast of England.
Sometimes I think the Second World War was the best thing that ever happened to me.  Norfolk 
was a paradise for a scrawny little street urchin like me, coming from all the smog and fog and filth 
of London.  I was a little runt when I went there and by the time I was fourteen I had shot up to 
six foot, like a sunflower growing up a wall.  Or a weed.  Wartime rationing meant no sugar, no 
sweets, no cakes – no artificial anything – but we had good food, supplemented with wild rabbits 
and moorhens’ eggs.  Everything was organic because all the chemical fertilisers were needed 
for explosives, so I was given this unexpectedly healthy start in life.  We lived with another ten 
families crammed together in an old farmhouse, with fresh air, good food and, best of all, the 
chance to roam free in the countryside.  I went round with a gang of other evacuees; the village 
mothers wouldn’t let their kids play with us because we were so rough and our language was a 
bit suspect, to say the least.  Now I look back on it, we must have been a bit of a nuisance but 
my experiences there changed my life.  I appreciated the country because I went there and I 
appreciated London because I’d left it behind.
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How Harry almost lost his ears conquering the pole ...
By Claudia Joseph

Guide Inge Solheim spotted the danger signs immediately.  As the explorers stood chatting on the 
icecap during an expedition to the North Pole, the ears of one of his team suddenly turned white, a 
symptom of frostbite.

Without hesitation, he skied across to warn the man to put his hood up while trekking in one of the 
world’s most inhospitable environments, where temperatures can drop to minus 50 C and winds reach 
speeds of 110 mph.

It was a relatively small 
incident in a place where 
tragedy is only one misplaced 
step away, except for one 
thing: the young man whose 
ears had been saved by the 
quick-thinking guide was 
Prince Harry.

The Prince, who is third in 
line to the Throne, was with a 
group of injured soldiers – 
servicemen who were all 
seriously injured in 
Afghanistan.  They were 
about to set out on one of 
man’s greatest challenges: a 
12-day trek across the 
‘Devil’s Dancefl oor’, part of the Arctic.

Now a new TV documentary, Harry’s Arctic 
Heroes, reveals the bonds the servicemen 
forged in such a hostile environment.

It was on the Prince’s fi nal day that he got 
frostnip1. ‘I was happily here chatting,’ he says 
during the programme, ‘and then Inge came 
over and said, “Your ears! Your ears!” 
Apparently they went white quite quickly.’ 

Although Harry did not join them for the full 
160-mile journey, he spent ten days with them 
– including three days on the ice – sharing the very real dangers.  Last year, only two unsupported 
expeditions to the North Pole succeeded, and those were by able-bodied teams. 

Despite its raw beauty, the Arctic remains one of the most dangerous places on Earth.  The weather 
can turn in seconds and polar bears are an ever-present threat. 

Harry arrived on March 29th – a month before he was best man at his brother’s wedding.  ‘I wish my 
brother were here actually,’ he joked to the crew. ‘Willy would love this.’
1frostnip – the fi rst stage of frostbite

Arctic Heroes:  Harry joined the group of injured soldiers who were completing one of man’s 
greatest challenges: a 12-day trek across the ‘Devil’s Dancefl oor’ 
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Race to the Pole

In this extract, Ben Fogle describes the training that he and his colleague James went through 
before undertaking a race across Antarctica. 

A fierce wind scoured our faces, and ice snapped at our heels. The inside of my nose had frozen 
and icicles were beginning to form on my eyelashes. The cold cut through to the core, and my 
bones ached from the chill.

On we trudged.  I’d long lost all feelings in my fingers, and my toes felt like ice cubes. I shook my 
arms furiously in an effort to get the blood flowing again.  Every breath stung as the freezing air 
burnt my throat, while the moisture from my exhalations formed ice crystals on my unshaven chin. 

It was minus 40 degrees Celsius, a temperature at which, even in polar clothing, the body is pushed 
to its limit.  I knew that my fingertips had dropped below freezing; the moisture in the skin had 
frozen and if I didn’t do something about it soon, I would be in danger of losing them to frostbite. 
Even my eyelids were beginning to stick together.

I looked across at James.  His hair was tangled with ice, his balaclava was covered in a thick layer 
of frost and his legs were buckling with fatigue.  We had been going for twelve hours and it was 
time to admit defeat, get inside and warm up. 

Minutes later, we clambered into the tent and collapsed with exhaustion.  Unzipping the door with 
my frozen hands had been like buttoning a shirt with an oven glove.  The thin fabric gave us some 
protection from the wind chill, but even inside, as I struggled to light the stove, it was still 
minus 25.

The lighter had frozen. I fumbled with a box of matches, but the stove was too cold to ignite. I 
started to feel the pressure of the situation.  We had to get the stove alight, or we’d freeze. We 
were hungry and dehydrated, but above all we needed heat.  I began to wonder what we’d let 
ourselves in for.
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   Adopt a polar bear         

for a living planet

If the ice disappears then it will be 
game over for the polar bear.

Act now.  Adopt now.  Adopt a polar 
bear.  With your continual support 
we can do more to help the polar 
bear in its struggle for survival.

A continuous struggle...
Climate change is causing the Arctic ice to melt and what remains is thinner 
and more treacherous.  Polar bears need the ice to hunt so they are having 
to travel further and further to reach their prey.  As the sea ice melts the 
area is also opened up to shipping and oil exploration adding pollution to the 
many threats the polar bear already faces.

Order now 
Start giving a regular donation 
today and you’ll receive your 
adoption pack within the next 
couple of weeks.  It contains an 
irresistibly fluffy polar bear cub, 
WWF bag, certificate, photos 
and a greetings card.  We’ll 
also send you three updates 
through the year, letting you 
know how your donations are 
helping.  A WWF Adoption 
would make a great present, so 
why not give the gift that makes 
a big difference!

Don’t forget you can also keep 
track of our group of polar 
bears, with our special online 
tracker.  You will find all the 
details of this in your adoption 
pack.

Did you know...
...polar bears shelter their cubs in 
the safety of their snow dens when 
they go hunting for food.  But as the 
ice melts, these dens are collapsing 
on the cubs - leaving them 
vulnerable and exposed to extreme 
weather conditions.

...experts predict that Arctic sea 
ice could disappear completely in 
summer by 2040.

Adopt a polar bear 
today...
...by adopting a polar bear you can 
help us save the polar bear and its 
home from the effects of climate 
change and pollution.

We must act now to try and save 
the polar bear from extinction.

Your support will also help fund 
other essential WWF conservation 
work around the world.

ADOPTyour polar bearHERE



INSERT TO Nov13/ENG1F

5

There are no texts printed on this page

Open out this page to see
Source 2 and Source 3



ENG1FM/Nov12/Insert to ENG1F

General Certificate of Secondary Education
Foundation Tier
November 2012

English/English Language ENG1F

Unit 1 Understanding and producing non-fiction texts

Insert

The three sources that follow are:

 Source 1: an online article called Love music love food: pop will eat itself

 Source 2:  the World Food Programme website

 Source 3:  an extract from Eating for England, a book by Nigel Slater, a well 
known chef and food writer.

F

Please open the insert fully 
to see all three sources
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Source 1

News     Sport     Comment      Culture      Business      Money      Life & Style    Travel     Environment      TV

Life & Style Food & Drink

SearchSearch                                       Education 

Love music love food: pop will eat itself
In a new cook book, published to raise funds for The Teenage Cancer Trust, 
music stars give us a taste of their favourite foods and drinks. 

Tinie Tempah: When he fi rst tried seafood linguine, 'all my prayers were answered. 
It just felt right.' Photograph: Patrice de Villiers

Tinie Tempah loves seafood
Life is good when you're Tinie Tempah. Otherwise known as Patrick Chukwuemeka Okogwu Jr 
–  Tinie has won a tonne of praise for uniting the music scenes of grime, underground rave and 
radio-friendly pop without selling any of them out. He's had two No. 1 singles, a No. 1 album and two 
Brit awards.
One of the benefi ts of fame is that you get to discover new experiences in eating. Born in London to 
Nigerian parents, Tinie has always appreciated his food. He reminisces about an "amazing" roast 
chicken with garlic and thyme that he had at the Carlton Hotel, New York. "They warned me it would 
take 45 minutes. After about 35 minutes, they brought out an almost-cooked chicken and told me it 
was coming along nicely, and 10 minutes later I ate the best chicken I've ever had."
Whenever he visits a new country, Tinie heads off the beaten track to try some traditional food – the 
old town in Dubai or backstreet places in Australia. "Didn't enjoy kangaroo," he says. "It was like a 
cross between beef and chicken, smoky and really chewy."
Nigerian food is a fundamental part of his life. It's what he grew up with. "Nigerian food is lots of 
fl avour, lots of tomato purée, rice, yam, beans… it's a whole load of stuff, really good." His favourite 
would be pounded yam with egusi soup, a savoury soup with meat and spinach, which is made in 
countless different ways across West Africa.
He's a recent convert to seafood. Tinie used to be apprehensive about shellfi sh and squid. Then he 
saw that his Maltese mate, who ate it all the time, was light on his feet and full of energy, whereas a 
steak would wipe Tinie out. Then he tried a seafood linguine, "and all my prayers were answered. It 
just felt right – it was light but it fi lled me up. I could still run around and do my thing."
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Source 2

News
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SEARCH   

OUR WORK HUNGER GET INVOLVED NEWS

 Overview Stories News releases Hunger in the news Worth Reading  Media contacts

Mogadishu Mothers Get a Hand in Fight To Keep Kids Nourished

Fatia and Halima are fi ghting to 
protect their children from 
malnutrition.
Despite their age, the two young women are 
mothers of considerable experience. Halima is 
24 years old and has seven children while Fatia, 
a year older, is a mother of six. Both are fi rm 
believers in the value of the specialized food 
packets they are receiving every month from the 
World Food Programme to keep their children 
healthy.

“I don’t want my babies to become weak and 
malnourished,” says Fatia. “It’s important to keep 
the little ones strong,” adds Halima, cradling her youngest, eight-month-old Hashim, on her knee.  

The two women are sitting side by side on the doorstep of a health and nutrition clinic in an 
impoverished district of central Mogadishu. Almost every day, the clinic gives out monthly rations of 
Plumpy’Sup, a peanut butter-based ready-to-eat paste packed with vitamins, minerals and other 
nutrients specifi cally designed to treat children under fi ve who may be suffering from being 
undernourished — speeding up the recovery of those affected as well as preventing the problem among 
those threatened.  

“That’s why we come here,” says Fatia as she waits for her monthly ration. “I don’t have to cook it and 
the children like it.” Halima points to the coming rainy season, when danger increases from water-borne 

diseases and infections, especially cholera and 
diarrhoea. “The children need to be strong when 
the rains come,” she says.

Neither Fatia nor Halima is among those made 
homeless by the famine that is ravaging much of 
southern Somalia not far beyond the city’s 
boundaries. But, like most in the district, both are 
poor and vulnerable to the same dangers as 
those facing their fellow Somalis in fl ight from 
war and famine.  To help counter the threat, the 
World Food Programme has been dispensing 
Plumpy’Sup rations to the mothers of tens of 
thousands of young children across Mogadishu.

Published on 30 September 2011
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Source 3

The Sweet Shop

When I had been particularly good – or, as I suspect now, my father had been 
particularly bad – he would drive me to the sweet shop on Coleway Road. On the 
wall behind the counter were row upon row of sweetie jars, their lids so round 
and wide the assistant would barely get her hand around them. There were 
sweets of vermilion and rose, saffron and lemon, and twists of amber and green. 
Pear shapes, lozenges and elegant little comfi ts, wine gums with ‘port’ and 
‘brandy’ embossed upon them, and black and white humbugs as shiny as a 
marble fl oor. Some shone emerald and deepest ruby like precious gems, others 
pale and delicate in old-lady shades of violet and lavender. Fairy drops and 
barley sugars, chocolate toffees and midget gems, fruit jellies, glacier fruits and 
sugared almonds, all imprisoned in glass jars so large it took two hands to upend 
their contents into the weighing scales.
Dazzled and confused, I would ask for the little chocolate buttons covered with 
gritty multi-coloured sugar dots called rainbow drops, or perhaps some 
Parkinson’s fruit thins, which were rather like glacier fruits but with sharper, more 
distinct fl avours. 
Nowhere have I encountered such a nationwide interest in sweets as in Britain. 
Nowhere have I encountered a newsagents where you have to lean over a 
counter full of chocolate bars to pay for your daily paper. Our soft spot for the 
sweet may well be due to the sense of calm that ensues as the sugar dissolves 
in our mouths. Let an old fashioned sweetie dissolve on your tongue and it is as 
good as turning the pages of a photograph album. 
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